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| nt roducti on

Since 1981, we have done research on nuseum education at the
Départenment des sciences de |’ éducation at the Université du
Québec a Montreéal, within the franework of the Goupe de
recherche sur |’ éducation et |es nusées (GREM. Over the years,
we have devel oped and aut henti cated pedagogi cal nodel s desi gned
specifically for nuseum education (Al lard, Larouche, Meunier
and Thi bodeau, 1998; Boucher and Allard 1998; Allard, Boucher
and Forest, 1994; Alard, Larouche, Lefevre, Meunier and
Vadeboncoeur, 1995-1996). Wthout attenpting to summarize our
work, it will serve as a source of inspiration throughout this
exposé that deals with nodelling in a context of cultural
diversity. W wll illustrate our exposé by partially
presenting nodel s designed for the planning and eval uati on of
educational programnms inplenmented in national historic sites in
Canada.

Recently, we developed and authenticated an all-enconpassing
nodel of museum education (Al lard and Boucher, 1998) based on
the foll ow ng postul ate: nuseum education fundanentally has a
nuseol ogi cal dinension, an educational field dinmension and a
social dinension. (Figure 1). The nuseological dinension
clearly refers to the nmuseum to the nmuseum as experienced by
the visitor and to interactions between the latter and the
wor ks and objects exhibited. The educational field dinension
refers to the discipline that the nuseum espouses by choosi ng
to present objects of an artistic, historic, scientific or
ot her nature. The social dinension corresponds to the specific
characteristics and demands of the visitor’s social group.
These three dinmensions are |inked together in shared zones and
excl usi ve zones. For exanple, a learning objective targeted in
a nuseum educational program could be pursued in a school
curriculum and be of a nuseological nature. Simlarly, a
| earning objective could be exclusively of a nuseol ogical
nat ur e.
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Figure 1
The D nensi ons of Museum Educati on

Each of these three dinmensions of mnuseum education can be
illustrated through the exanple of the national historic sites
conserved and restored for the purposes of heritage
presentation i n Canada.

The educational field dimension: a glance at Canadi an
hi st ory

Wien the first Europeans arrived in America in the 16th and
17th centuries, the presentday territory of Canada had al ready
been peopled by Aboriginal peoples migrating from Asia for
mllennia. Gouped into tribes, they spread all over the
continent. The French were the first to colonize the country
that then becanme known as New France. In the md-18th century,
New France was conquered by Geat Britain with the help of its
colonies in North America. A few British subjects, primarily
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nmerchants, settled in the St. Lawence Valley. The royal

authorities tried in vain to assimlate sone 60 000 inhabitants
of French |anguage and culture called Canadians who had not
returned to their nother country, France. Following the
Anerican Revolution (1783), several thousand col onists, called
Loyal i sts, who had mgrated north to Canada, renmi ned |oyal to
Britain. They established several mutual |y i ndependent
colonies: Prince Edward Island, Nova Scotia, New Brunsw ck on
the Atlantic Coast; Upper Canada to the north of the Geat
Lakes; and Vancouver on the shores of the Pacific. In the
second half of the 19th century, the British colonies were
grouped together by the British Parliament to form a new
country. Today, Canada occupies a huge territory stretching
from east to west, from the Atlantic to the Pacific oceans;
fromnorth to south, fromthe North Pole to the United States.
Canada is conprised of ten provinces and two territories united
in a federation. The Francophones are concentrated in the
provi nce of Quebec and the Anglophones are in the majority
t hroughout the rest of the country. Since the end of the 19th
century, thousands of inmmgrants of various |anguages and
cultures have settled in Canada. As for the Aboriginal peoples,
they are spread throughout the entire territory.

Canada as we know it today is the product of the cohabitation
of citizens descending from two nmain cultures occupying a
territory already tributary to Aboriginal cultures and to which
t housands of imm grants fromdifferent cultures and |anguages
have conme. In this context, the question, if not of nationa

identity, at |east of a certain degree of coherence has cone to
the fore (Allard et al. 1980; Allard et als. 1995).

The museol ogi cal di mension; the concept of a historic
site

Since the early 20th century, the Canadian governnment has
designated sites of national historic interest wth the
i ncreasingly clear purpose of commenorating Canadi an historical
facts. In addition, the expression “historic site”, which
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originally evoked a physical space having cultural and synbolic

nmeani ng, took on a legal definition. Fromthis perspective, a
nati onal historic site designates “any place declared to be of
national historic interest by the Mnister responsible for
Par ks Canada.” (Parks Canada, 1994: 121).

It may conpri se:

“Surface and sub-surface remains, individual buildings or
conpl exes of buildings and other works, artifacts, natural
features and conbi nation thereof” (Parks Canada, 1994: 69).

Today, f eder al gover nient records include nearly 800
designations of national historic interest with regards to
sites (HSMB, 1996).

More than a hundred of these historic sites have been preserved
and enhanced for the purpose of comenorating a thene
representing Canadi an history, and are nanaged by Par ks Canada.
They refer to a variety of diversified thenes. For exanple, the
provi nce of Quebec has twenty-one national historic sites that
can be grouped into the follow ng thenmes (Lacelle, 1995); the
thene receiving the widest treatnent is that of the mlitary,
mai nl y approached fromthe perspective of buildings (e.g.: the
national historic sites of Fort Chanbly and the Fortifications
of Québec); and battles (e.g.: the Battle of the Chateauguay
National Hstoric Site). This is followed by the theme of
i ndustry and trade evoked by the fur trade (such as the
Forges du Saint-Maurice Hi storic Site) or by the fishing
i ndustry; the theme of political |ife comenorating the
life and work of politicians (e.g.: the hones of Sir George-
Etienne Cartier and WIfrid Laurier, turned into historic
sites); that of transport associated wth conmunication
routes (e.g.: the Cbdteau-du-Lac or Lachine historic canals);
|l astly, the thene of social organization present in sites
dealing with the exploration and occupation of the territory
(e.g.: the Cartier-Brébeuf Historic Site). In conclusion, the
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historic sites deal with several aspects of |life shared by
Canadi ans.

However, an inportant question renmains unanswered: |Is a
historic site a nuseun?

According to the definition by the International Council of
Museuns (1 COM), a historic site is not, strictly speaking, a
museum However, it can be assimlated into the category of a
museum according to an addendumto the latter definition

b) In addition to institutions designated as “nuseuns”, the
followng qualify as nuseuns for the purposes of this
definition:

(i) natural, archaeological and ethnographic nonunments and
sites, and historic nonunents and sites of a nuseum nature that

acquire, conserve and comruni cate naterial evidence of people
and their environment (1COM Statutes of the International

Council of Museuns (ICOM) as adopted by the 16th GCeneral

Assenbly of 1COM (The Hague, The Netherlands, Septenber 5,

1989) and anended by the 18th General Assenbly of | COM
(Stravanger, Norway, July 7, 1995), Article 2 ).

Despite this addition, it is inportant to note that a historic
site does not always fulfil all of the functions of a nuseum
In fact, although a historic site conserves, exposes and
comuni cates in situ material wtnesses of nman and his
environnent, strictly speaking, it does not always have a
collection. Notwithstanding this remark, national historic
sites can be considered as nuseuminstitutions.
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The social dimension: the educational function of a

hi storic site

Once historic sites becane the responsibility of the federa
government in 1919, historic sites were devoted nore or |ess
openly to educational purposes. In addition to attracting
visitors and stinulating research, they had to favour a better
under standi ng of the country and create a spirit of national
pride (HSMB, 1919: 7-8). By giving children the opportunity of
acquiring historical know edge, they would contribute,
according to Janes Bernard Harkin (1875-1955), the first Parks
Canada comm ssioner, to naking better Canadi ans (Harkin, 1914,
guoted by Taylor, 1986; 67). In short, in the 1920-1960 peri od,
historic sites were considered to be sources of education and
“patriotic” inspiration (Lacelle, 1995:5) based on know edge of
t he past.
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In 1967, at the tine of the celebration of the hundredth
anni versary of Confederation, the role of historic sites in
increasing public knowl edge of the country’s history was
recogni zed, especially since many of the immgrants who had
settled in Canada in huge nunbers since the beginning of the
century were not cognizant of national history (HVBS, M nutes
fromthe nmeeting held May 27-30, 1958: 4). The mnutes state
that the comenoration of historical thenmes nust contribute to
the celebration of Canadian identity, particularly by
reinforcing the synbolic | egi timacy of t he Canadi an
Conf ederation. A few successive policy statenents (1968, 1980,
1994) woul d define the objectives to be fulfilled by historic
site conservation and heritage presentation. |In particular,
historic sites should “pronote a better know edge of the
past” (Par ks Canada, 1980: 28). Finally, they would be envi saged
as “synbolizing its national identity and human environnental
heritage” (Parks Canada, 1994: 71). Consequently, they nust,
according to the policy statenent presently in effect, “[...]
play a significant role in the education of all Canadians”
(Par ks Canada, 1994:71).

However, at the sane tine, around the end of the 1960s, there
was a mgjor change in the preferred educational approach.
Know edge of history should not be restricted to the
transm ssion of know edge linked to events that took place on
the | ocation of a historic site. Drawing inspiration fromthe
work of the American historian, Tilden (1957), it was proposed
that the | arge amount of information avail able should be used
to effectively interpret heritage (MAINC, 1972: 7-8). But what
is meant by interpretation? According to Tilden, interpretation
Is essentially an educational activity intended to uncover the
significance of things and their interrelationships by using
aut henti c objects, personal experience and exanples rather than
sinply by the communication of factual information (Tilden,
1992: 248-249). Interpretation is therefore:

“An educational activity which ains to reveal neanings and
rel ati onshi ps through the use of original objects, by firsthand
experience, and by illustrative nedia, rather than sinply to
conmuni cate factual information.”
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H storic sites, therefore, adopted a holistic approach that

seeks to imrerse the visitor in a planned heritage setting

resolutely devoted to the pronotion of Canadian identity. To
illustrate our comments, we wll present several of our
studies. Particular enphasis will be placed on the case of the
Sir George-Etienne Cartier Hstoric Site comonly known as
“Cartier House”, located in Ad Mntreal

The case of Cartier House

In 1994, the Goupe de recherche sur |’éducation was nandat ed
to define the theoretical basis and develop a specific
nmet hodol ogy for evaluating and, wultimately, for planning
educational prograns inplenented at Canadian historic sites.
Wthin the framework of this research project, we have
particularly studied an educational programentitled Le Voyage
autour du nonde de M Cartier, inplenented at Cartier House
(Larouche and Allard, 1996). Located in Montréal’s ol dest
nei ghbour hood, Cartier House actually conbines two adjoining
Victorian-style houses dating fromthe 19th century. One of the
buildings was the home of Sir George-Etienne Cartier, a
politician who was one of the main initiators in the joining of
the British colonies of North Anerica wth the Canadian
Conf ederation. At Cartier House, two main types of exhibition
are preferred: didactic exhibitions and period reconstructions.
The first exhibition type, which we will call didactic, deals
wth “Cartier’s career and work” and evokes “the ideol ogica
and soci oeconom ¢ context of his time” (Managenent Pl an, 1985:
30). El sewhere, reconstructions “intended to provide a better
understandi ng of Cartier as a man” (Managenent Pl an, 1985: 30)
evoke the | ayout of several roons in his house.

The evaluation was done using the prelimnary version of a
program pl anning and evaluation nodel for historic sites and
other nuseum institutions developed and validated by GREM
(Al ard, Lar ouche, Meuni er and  Thi bodeau, 1998). The
prelimnary version is represented in the follow ng manner:



Appropri ation
Rel ati on
Educat i onal

program Transposi tion

Rel ati on

Support

Rel ati on

Fi gure 2
The Theoretical Mdel for Using Miuseuns for Educati onal
Pur poses
(Al ard, Larouche, Lefebvre, Meunier and Vadebonceoeur, 1995-

1996: 19)

The program we studied entitled, Le voyage autour du nonde de

MCartier, “[...] is nornmally intended for a <clientele

participating in French, English or literacy prograns,

particularly groups of students fromthe Centres de formation
des immgrants (COFl). It is based on the visit of all of the
exhibition roons at Cartier House, following the viewng of a
slide show (Larouche and Allard, 1996).
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The sanple retained for the study was made up of ninety-two

(92) immgrant students, known as interns, attending ten (10)
classes at COFlI, where they received instruction on the
fundanental s of French and were initiated into Québec society.
It is not surprising that the participating classes' teachers
w shed, as one put it: “to give practise in speaking French;
provide cultural and historical know edge” (Appendix 11, in
Larouche and Allard, 1996).

The objectives of the Voyage autour du nonde de M Cartier
program as determ ned by the managenent of the historic site
di ffer somewhat fromthose pursued by the COFls. They are:

- provide information on Cartier's |ife and work,
- make visitors famliar with the history of the country;
- nove visitors by the exotic character of the 19th century;

- and, in a nore general way, stinmulate curiosity about history
(Larouche and Allard, 1996:21).

These objectives conply in a general way if not specifically,
as was presented earlier, with those shared by all of the
serviced national historic sites in Canada.

However, the Voyage autour du nonde de M Cartier educationa
program has a purpose which is not explicitly nentioned in the
docunent ati on, which stenms fromthe objective: “nove visitors
by the exotic character of the 19th century”. According to
information gathered fromstaff nenbers, the purpose is to nake
visitors understand the cultural diversity of Canada. To this
end, the staff of the historic site has developed an
interpretation concept said to be of cultural cohabitation.
Throughout the activity, they attenpt to nake visitors aware
that all objects, or eventually any customthat appears strange
or foreign to them is not so unless they imagine it to be. In
this respect, it is inportant to establish |inks between an
object or custom they know and an object foreign to them
According to one staff nenber: “[...] the idea is to show that
what is foreign is actually famliar”. For exanple, the guides
enphasi ze the origin and useful ness of foreign objects such as
a Russi an sanovar, or custons of foreign origin, such as ways
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of setting the table (Addendumto the m nutes of the neeting

hel d August 30, 1995, in Larouche and Alard, 1996). Qearly
this objective is entirely suited to interns fromthe COFls, to
the extent that they nmay eventually recogni ze the influence of
nations they know.

In addition, the interpreters frequently present sketches,

giving the wvisit a theatrical character, reinforced by
circulating through the scenographed site. They encourage
visitors to actively participate in the visit and make them
play the roles of figures (anonynous) who coul d have frequented
Cartier House or Cartier hinmself (a friend, a household
servant, eventually a politician), forced to follow the
etiquette of the period (such as the way of dressing, standing,

noving, talking, etc.). On the whole, the staff of Cartier

House considers this to be an enotive approach, because it

consists, as much if not nore, in nmoving the visitor than in
passing on a certain anount of know edge.

For the purposes of our study, we have used the foll ow ng data
collection instruments:

- a cognitive test admnistered to every subject one week
before and after the visit. It includes nineteen (19) itens
divided into three sections, the period, the man and his
wor k, and the society;

- an interview guide adm nistered in a sem -directed nanner to
thirty (30) participants chosen randomy. It includes el even
open- ended questi ons;

- a grid for observing the intellectual skills inplenented
during the visit, admnistered to all groups;

- an interview guide with open-ended questions, admnistered
in a directed nmanner to the interpreters after each visit;

- a questionnaire evaluating the satisfaction |evel of about
ten participating teachers, a few days after the visit;
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Resul ts

The matching of the data gathered after the adm nistration of
different measuring instrunments enables the detection of
certain trends and the maki ng of a few recomendati ons.

The overall analysis of the results in terns of cognitive
retention reveals that the various participants made
signi ficant progress.

The anal ysis of each question indicates that the participants
made progress in ternms of specific know edge, for exanple, of
the territory (provinces of Canada); of technology (invention
of the train, of photographic devices, of the vel oci pede); of
the immgrants’ countries of origin; or about Cartier hinself
and his house. Specific know edge was acquired. One mght,
therefore, suggest that the visit enables participants to
becone famliar with the history of Canada, as a teacher of one
of the participating classes pointed out:

“The site makes history cone alive, whereas in class, history
Is an abstract notion. The visit focuses on a historical
period. It is not passive; it is an incursion into tinme. The
idea of role enactnent succeeds at every level. A great
formula...” (Appendix 11, in Larouche and Allard, 1996, Free
transl ation).

A nore refined analysis of the participants’ understandi ng,
using results obtained frominterviews with the interns, shows
that, whereas nearly two-thirds know that the historic site
conmenor ates events which occurred in the 19th century, severa

are unable to identify the exact century in which GCeorge-
Eti enne-Cartier lived. Confusion with regards to the perception
of Cartier’s identity was al so noted.

I n addition, the data concerning observed intellectual skills

show that although observation, locating and anticipation
skills are the nost often inplenented, describing, making
rel ati onshi ps, justifying, conpari ng, maki ng deci si ons,

classifying and synthesizing skills are very rarely used by the
participants.

Apparently, the anecdotal details attracted the participants’
attention rather than the overall message.
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Finally, although the educators’ evaluation of the activity is

favourabl e, neverthel ess they recommend that the acquisition of
hi storic know edge and of the understanding of the theme be
i mpr oved.

In short, rather mxed results were obtained regarding the
reaching of the objectives concerning Cartier’s life and
increasing visitors’ famliarity with national history.

A few hypotheses may be advanced to explain these results.
Firstly, the interpretative approach advocated in this site, in
which one attenpts to nove visitors by means of theatrica
scenes linked to the Victorian way of life, is quite likely
part of the explanation. One could al so suggest that there is a
gap between the commenorative nandate, limted to the |ife and
work of Cartier, and the thematic interpretation of the
historic site - the main thenmes broached in the exhibitions -
based mainly on bourgeois life in Montréal in Victorian tines.
One thing is perfectly clear - the visitor circuit through the
various reconstructed interiors and the evocation of the
manners of the time strike the inmagination and seem to hold
visitors’ interest nore than the didactic visit of the
exhibition in which Cartier’s various achievenents are
br oached.

These findings lead us to fornulate a theoretical observation.
In a historic site, the setting and the thene of an educati onal
program appear to be interrelated. In fact:

the historic site consists as it were in a nuseol ogi cal version
of historic comenoration, in which “in situ” heritage
constitutes the backdrop for illustrating a theme about the
country’s history. Attracting attention, it acts as a nedia in
the same way as an exhibition, on the sinultaneous presence of
the visitor and of the object of conmmenoration, made
percepti bl e by  conservation and heritage presentation
(Larouche, 1998, Free transl ation).

From this perspective, once the historic site has been the
subject of heritage presentation, it <cannot claim to be
authentic; it is a neans (an accessory) for achieving a
pur pose, namely comenoration. The object of comenoration
shoul d be authentic. In addition, the heritage presentati on and
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obj ects of commenoration approaches are nerged in this question

(Larouche and Allard, 1996). One can then wunderstand the
confusion that may reign anong visitors and that the explicit
obj ectives assigned to the Voyage autour du nonde de M Cartier
programare not fully reached.

However, the inplicit objective of this program designed to
increase understanding of cultural diversity by naking
associ ati ons between the objects exhibited and elenments known
to participants, appears to be nore fully reached than the
ot hers. Many personal accounts refer to this aspect. Severa
participants admtted having experienced real culture shock
when visiting Cartier House. For exanple, a participant of
Romanian origin found the residence rather nodest for a
Canadi an dignitary conpared to the grandi ose pal aces bel ongi ng
to her country’s leaders. A young Lebanese engineer renarked
that everything designated as old in Canada would not be
consi dered as such in his country where vestiges may date back
several thousand years (Larouche and Allard, 1996). In short,
the conparison between what the participants see and their
previ ous experiences enables the detection of both differences
and simlarities. This, in our opinion, is the first step in
recognizing cultural diversity. The next step consists in
under st andi ng and expl ai ning, before finally accepting it.

Concl usi on

In a country like Canada, built on varied and diversified
cultures, historic sites may serve as a nmeans of bringing
peopl e cl oser together. However, a fine line exists between the
conmenoration of  historical facts and propaganda. It is
important not to hide reality under the pretence of virtue.
H story is not only conprised of a set of good actions. An
idealization of the past runs the risk of deceiving one’s
audience. In addition, each event has several possible
I nterpretations which may vary fromone historian to the next
and, ultimately, fromone person to another. One cannot claim
that every single visitor at a national historic site in which
the thematic developnment and the setting are nerged, can
appreciate and interpret it in the sane nanner.
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Not es

1. A place finds expression in the natural and cul tural
order by means of the collective creation and the history of
which it forns the subject (Dupront, 1990:58). Al phonse
Dupront, in his article entitled “Au comencenent, un not
lieu”, published in an issue of Autrement magazine, Hauts
| i eux, une quéte de racines, de sacré, de synboles (1990),
proposes a “senmantic study of the destiny” of the concept of
pl ace: “The twofold character of sinplicity and distinction
which is the virtue of place evidently stens from |ess
obvi ous, but otherw se revealing qualities at the |evel of
discourse: a twofold secret of the place considered in
itself, one part fromthe natural order and the other froma
col l ective creation and froma story” (Dupront, 1990: 58-59,
Free transl ation).

2. 1t follows that the term“national historic site” applies to
the entire range of places recognized by the Canadian
governnent as of interest. These places cover the spectrum
from “the gravesites of the Fathers of Confederation to
extensive cultural |andscapes in urban, rural and w | derness
settings [...] Where individual national historic sites do
not constitute national historic |andscapes in their own
right, they form part of a larger «cultural |andscape.
Recognition of this enhances our appreciation of the value
of these historic places and their associated environnents”.
(Par ks Canada, 1994:71).
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. “Hstoric sites that still retain evidence of their forner

I nportance are assets of extrene val ue not only because they
attract the attention of visitors and strangers, but because
they stimulate historic studies anongst our own people and
tend to excite a just appreciation of our country and its
history and create a national pride and spirit” (HSMB, 1919;
quoted by Lacelle, 1995:2).

. Parks Canada, a federal governnment  organi zati on, was
originally called the Dom ni on Parks Branch.

. “1't would be doubly beneficial if these historic spots were
not only properly restored and marked but they should be
used as places of resort by Canadian children who, while
gai ning the benefit of outdoor recreation, would at the sane
time have opportunities of absorbing historical know edge
under conditions that could not fail to nmake them better
Canadi ans” (Harkin, 1914; quoted by Taylor, 1986: 67).

. Lacelle (1995) deduces a philosophy inplicit 1in the
conservation activities undertaken in simlar sites, such as
at the Lennox and Chanbly forts.

. This represents a political strategy that organizes the
conservation of the sites designated as being of national

historic interest into a synbolic purpose |inked to Canadi an
ldentity. It is not our intention to discuss this topic in
our thesis. However, see the analysis suggested by Goulx
(1989), identifying two opposing strategies for interpreting
history in a nuseum setting: that of the governnent of

Québec, attenpting, for exanple, to nake Place-Royale in
Quebec into a site testifying only to the New France peri od,

whereas in the 1970s the federal governnent tried to
increase its visibility on Québec soil by proposing an
interpretation of history which also takes the British
period into account, at a tinme when the independence
novenment was in full swing in Quebec. See G oul x, Patrice,

1989 “Une nénoire nomfiée? Problénmes et perspectives de
| "interprétation de | " histoire dans | es centres
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dinterprétation”. Masters thesis in Hstory, Montréal

Uni versité du Québec a Montréal .

. Interpretation was defined by Tilden in 1957, in his work
entitled Interpreting Qur Heritage, which would be published
athird tine in 1977: “an educational activity which ainms to
reveal neanings and relationships through the use of
ori gi nal obj ect s, by firsthand experience and by
illustrative nedia, rather than sinply to conmunicate
factual information” (Tilden, 1977:8).



